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The Case: English Literature Curriculum

 There is little empirical research on curriculum decolonization in 

Indian Universities.

 In India, English Studies remained static from the mid-nineteenth 

century till the mid-twentieth century (Mukherjee, 1992).

 In the 1960s, some nominal changes began, and with the 1990s, UGC 

Panels and Curriculum Development Committees started 

recommending on English curriculum reform (Chaudhuri, 2015).



The Context: 
Postcolonial India

◦Canonical British authors were part of 

the curriculum till the early 1990s. 

◦There was no connection between 

the “literary texts” and the “social 

text” of the diverse socio-cultural 

milieu inside and outside the Indian 

classroom.



“Shikshar Herfer” (1892)- Rabindranath 
Tagore

◦According to Tagore, while both the language and the content of 

education was integrally connected to English life and society, it 

was completely disconnected from the life of Bengali children 

during colonial India. Hence, it encouraged rote-memorizing 

rules of grammar and sentence structure more than critical 

thinking and understanding. Tagore argued that learning should 

be a joyous experience of mental and physical freedom for the 

student and learning should be connected to the student’s social 

and cultural environment.



Viswa Bharati University

◦ “In 1927, Visva- Bharati prospectus stated that:

“College students are expected to become familiar with the working of the existing institutions 

and new movements inaugurated in the different countries of the world for the amelioration of 

the social condition of the masses. They are also required to undertake study of international 

organisations so that their outlook may become better adjusted to the needs of peace.”

-Visva Bharati, (1929)

◦ “Visva Bharati’s curriculum borne out of Tagore’s “rooted-cosmopolitan” ideals bridged the 

divide between internationalization and social responsibility of higher education was one of 

the early twentieth-century manifestation of Global Citizenship Education. Rural 

reconstruction and social responsibility was as important for the students at Shantiniketan, 

as their need to learn about international organizations to become harbingers of 

international cooperation and peace”-

- Mukherjee, (2020)
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DECOLONIALITY: A CONTESTED GROUND 
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